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Absztrakt

A szocialis munka egy fiatal tudomanyag, amely rovid torténete soran elméleti és
bizonyos gyakorlati elemeit egyéb tarsadalomtudomanyoktol, tobbek kozott a
szocioldgiabol, pszicholdgiabol vagy a kozigazgatasbol vette at. A felsdoktatds €s a
szocidlis munka oktatdsdnak jelenlegi fejlodési irdnya magéaban foglalja az
ugynevezett ,elkotelezett tudomanyos munka” elemeit (Boyer, 1996). Ez a nézet arra
az elképzelésre tamaszkodik, miszerint az egyetemek a szélesebb tarsadalomhoz
vezetd utat nyitjak meg, ezért az oktatok és hallgatok szamara egyfajta kapcsolodasi
pontként lehetdséget biztositanak arra, hogy részt vegyenek a tarsadalmi és k6zosségi
problémak megoldasaban, ezaltal egy inkluziv és civil jellegli tarsadalom
kialakulasat segitsék el6. Az egyetemen létesitett partnerségi kapcsolatok a hallgatok
részére tobbet jelentenek az oktatdsi célok elérésénél és olyan utat jeldlnek ki,
amelyen az oktatok a szolgaltatd tanulds alkalmazasaval a kutatas, szolgalat és a
tanulas egyesitésével vezetik végig a hallgatokat.

A szocidlis munkat oktatok, akiknek alapvetéen fontos a tarsadalmi
igazsagossag érvényesiilése, felelosséggel tartoznak azért, hogy pedagogiai
mddszereik transzformativak legyenek oly moédon, hogy a hallgatok ezek hatasara
folyamatos szakmai fejlédésiiket szem el6tt tartva haladjanak tovabb.

Kulcsszavak: elkotelezett tudomanyos munka, transzformativ tanulas, szocialis
munka, kozosségi tanulas, tarsadalmi és k6zosségi problémak

Introduction

A current emphasis in higher education, and in social work education includes
components of the evolving “scholarship of engagement” (Boyer, 1996). This view
encompasses the notion that universities can be entries to larger society, and
therefore a point of connection for faculty and students to engage in the solution of
social and community problems, and move toward an inclusive and civil society
(Fogel & Cook, 2006). Additionally, university partnerships can go beyond
educational goals for students and provide an avenue by which faculty are able to
mix research and service work with their teaching using service learning. Social work
education is particularly well positioned to consider these pedagogical ideals. Given
social work’s historic focus on social justice and vulnerable and oppressed groups, a
thoughtful consideration of pedagogical best fit is warranted in 2012.
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According to King (2003), it is clear that how we teach becomes a model for the
way our students will engage in social work practice. Presuming authoritarian
teaching positions over students, or facilitating engagement in the real world and
communities we serve offers a powerful contrast from which students may choose to
model their own work. If social workers are to be considered agents of change, and
specifically social change, it is worthwhile to reflect on the impact of traditional
social work education. Social work is a younger profession, which has historically
borrowed theory and at times practices from the other social sciences such as
sociology, psychology, public administration, etc. It is wise to consider whether the
teaching methods, or pedagogy for social justice have unwittingly contributed or
maintained the status quo for oppressed groups.

McClaren (1998) defines hegemony as the preservation of power through
consensual social practice and structures. Hegemony conceals the practices of power
and privilege, which serve to blame the poor and oppressed for their situation. It is in
the preservation of privilege in schools and universities that practice hegemony that
the reigning status quo is protected. Carnoy (1989) begs the question “can schools
and universities become tools of counter-hegemony?” Miller and Garran (2008)
articulate a strong position, postulating that racism will not be conquered by either
creating change in social structure or by working to educate students in the skills of
cultural sensitivity. Their argument requires a battle against racism and oppression
that works both externally and internally.

In 2005, Haug challenges social workers to consider the role of the social work
profession in subjugating cultural knowledge. Specifically the examination must
include the philosophy of colonialism and the definitions used to subjugate others.
He specifically references professional imperialism used to define academic rigor,
which relies on written documentation, practice standards defined by those in power
without consultation, and the refusal to consider indigenous and grassroots
knowledge and expertise.

Community development research emphasizes the need for democracy in
education. This democratic education paves the way for continued civic engagement
and subsequent community action (Patrick, 2000). The link of higher education and
its resources to the solution of social problems is enjoying renewed energy, as a new
generation of academics respects the hegemony that can be present in traditional
scholarly endeavors (Roldan, Strage, David, 2004).

Pedagogy of Service Learning

The pedagogy of service learning offers the opportunity to transition out of the
classroom into the world of reality, where social problems cease to be abstract
puzzles to solve. When students meet people who suffer from social problems, the
intellect, motivation, empathy and work collectively serve to go beyond academic
matriculation, achievement and degrees. Service learning affords mutual benefit for
students and community participants. The four key elements within a service-
learning model include: a social responsibility model, a teaching methodology, or
leadership development model. Second, an deliberate effort to utilize community-
based learning to benefit of academic learning, and to utilize academic learning to
instruct community service. This presumes that academic service learning is not
present unless a rigorous attempt is made to gather community-based knowledge and
purposefully relate it with academic learning. Third, both experience and academics
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serve to strengthen one another. Lastly, the community service experiences must be
germane to the academic course of study (Howard, 1993). To be considered
academic service learning, all four features must be present (Eyler and Giles, 1999).
An additional principle of service learning is the use of written and oral reflection.
When service learning pedagogy is combined with transformative learning theory,
the opportunities for professional growth and development of social work students
are strengthened and expanded.

Transformative Learning Theory

Transformative learning theory suggests that learning becomes transformative when
students engage in the work of critical review, challenge, confirmation, and
adjustment of their ways of knowing, believing and feeling (Mezirow, 2000).
According to Mezirow (2000), “(T) transformative learning refers to the process by
which we transform our taken-for —granted frames of reference (meaning
perspectives, habits of mind, mind-sets) to make them more inclusive,
discriminating, open, emotionally capable of change, and reflective so that they may
generate beliefs and opinions that will prove more true or justified to guide action”
(p. 7-8).

In addition, students are challenged to expose their beliefs and assumptions,
making them transparent, for the purposes of examination in new contexts (Mezirow,
1991). Within this process, reflective discourse provides a venue for identification
and assessments of frames of reference and habits of mind (Mezirow, 2000).

This amalgamation of pedagogical questions, counter-hegemonic educational
practices using service learning, and the incorporation of transformational learning
invite innovation and collaboration toward social justice. Social work educators then
begin to model the changes that have historically been the subjects of lectures.
Theoretical concepts are no longer abstractions in students’ minds. Concepts are
mastered, applied, and tested in real world situations. Social work ethics have a face
and oppressive policies are no longer remote.

While service learning may be the ideal in creating engaged academic learning, a
variety of educational opportunities can foster student engagement. It is worthwhile
to review the range of community service activities that may be conducted under
university sponsorship.

e Service project =a time limited activity or effort aimed at an immediate

need which is NOT tied to course work.

e Internship = paid or unpaid community experience aimed to build or
refine a mastery of specific skills, often related to professional licensure or
certification.

e Community service partnership = project based in the community, which
may be sponsored by a university or other partnership in which
students/citizens provide a service in relation to a community need.

e Practicum = educationally sponsored community experience that may have
a minimal level of structure, primarily aimed at gaining experience.

e Academic service learning = course based structured community project in
which students engage in activities that address community needs, as well as
structured opportunities intentionally designed to promote student learning.
Reflection and mutual reciprocity are inherent practices. (Jacoby, 1996)
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Summary

In summary, social work educators, whose core values speak to the mission of
advancing social justice, have a responsibility to explore their own pedagogical
practices to insure that the educational methods are transformative in the way we
entrust students to go forth in their own professional growth.
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A SZOCIALIS MUNKA OK",l“ATASA, KOZO§SEGI TANULAS ES
KOZOSSEGI PARTNERSEG

Patty Stow BOLEA, Ph.D., M.S.W., L.C.S.W.
Osszefoglalas

King (2003.) szerint nyilvanval6, hogy a tanitasi médszerek modellként szolgalnak a
hallgatoknak a gyakorlati szocialis munkdban valé részvételhez. Ha a szocialis
munkasokat a valtozas, és kiilondsen a tarsadalmi valtozas kozvetitinek tartjuk,
érdemes megfontolni a hagyomanyos szocialis munkas-képzés hatasat. Célravezetd
lenne feliilvizsgalni, hogy vajon a tanitasi modszerek vagy a tarsadalmi igazsagossag
pedagogidja nem jarul-e akaratlanul is hozza a nehéz sorsu tarsadalmi csoportok
helyzetének tartds fennmaradasahoz.

A kozosségi tanulds pedagogidja lehetdséget nyujt az osztalyterembdl kilépve a
vald élettel szembesiilni ahol a tarsadalmi problémak megolddsa mar nem elvont
feladvany tobbé. Amikor a hallgatok talalkoznak a tarsadalmi problémaktol szenvedd
emberekkel, akkor az értelmiik, motivacidjuk, empatidjuk és munkdjuk révén
tullépnek a beiratkozas, vizsgazas ¢és diplomaszerzés szintjén. A kozdsségi tanulés
kolesonds elonyoket kindl a tanuldk és a kozosség szamara. A kozdsségi tanulas
modelljének négy kulcsfontossagi tényezdje: az elsé a tarsadalmi feleldsség
modellje, tanitasi modszertan és a vezetéstechnika fejlesztése. A masodik a kozosségi
ismeretek tudatos alkalmazasa az egyetemi tanulmanyok soran, valamint az
egyetemen tanultak tudatos alkalmazasa a kozOsségi szolgalatban. Ez azt jelenti,
hogy a kdzosségi tanulas nem valdsulhat meg anélkiil, hogy a kozosségi munka soran
szerzett ismereteket tudatosan Osszehangoljuk az egyetemi oktatds tartalmaval. A
harmadik tényezdé a gyakorlat és az egyetem Osszehangolt és egymast kdlcsondsen
er6sitd miikddése. Végiil fontos, hogy a kdzosségi munka tapasztalatai megfeleljenek
az egyetemi kurzusok tartalmanak. (Howard, 1993) Ha a ko6z0sségi tanulas
elsajatitd tanulok lehetdsége a szakmai fejlodésre és kiteljesedésre jelentdsen
nagyobb lesz.

A tanulas akkor valik transzformativva ha a tanulok kritikusan megvizsgaljak,
megkérddjelezik, megerdsitik, majd megvaltoztatjak azokat a modszereket, amelyek
a tudasuk, hitiik és érzéseik kialakulasat meghatarozzak (Mezirow, 2000). Mezirow
szerint “a transzformativ tanulds az a folyamat, amely altal az egyértelmiinek tartott
referenciakereteinket (nézépontunkat, észjarasunkat, nézeteinket) atalakitjuk ugy,
hogy inkluzivva, a kiilonbségek irant fogékonnya, nyitottd, érzelmileg
alkalmazkodova és reflektivvé valjanak, ezaltal olyan eszméket és véleményeket
forméljanak benniink, amelyek igazabb ¢és indokoltabb moddon vezetik
cselekedeteinket” (p.7-8).

A pedagobgiai iranyelvek, valamint a tekintélyelvet megkérddjelez6 oktatasi
gyakorlat ily médon torténd egybeolvasztasa a kozosségi tanulas gyakorlataval és a
transzformativ tanulas beépitésével eldsegiti az innovacidt és az egyiittmiikodést a
tarsadalmi igazsdgossag iranyaban. Ennek alapjan a szocidlis munkat tanitok
modellezni kezdik azokat a valtozasokat, amelyek mindeddig az eléadasaik anyagat
képezték. Az elmélet innentdl kezdve mar nem csupan absztrakcid a tanuldk fejében.
Az elképzelések kiprobalasra, alkalmazasra keriiltek a wval6 vildg kindlta
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helyzetekben. A szocialis munka etikdja konkrét arcokhoz kapcsolodik és az
igazsagtalansagok mar nem csupan tavoli elméletek.

A szocidlis munkat oktatok, akiknek alapvetéen fontos a tarsadalmi
igazsagossag érvényesiilése, felel6sséggel tartoznak azért, hogy pedagogiai
mddszereik transzformativak legyenek oly mdodon, hogy a hallgatok ezek hatisara
folyamatos szakmai fejlédésiiket szem el6tt tartva haladjanak tovabb.

Kulcsszavak: elkotelezett tudomanyos munka, transzformativ tanulds, szocialis
munka, kdzosségi tanulas, tarsadalmi és k6zosségi problémak
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